






















































































































































































addressed. Below is a broader list of recommendations, many of which

address quantity.

Te

A higher value must be placed on the importance of art instruction in
the schools, and deficiences identified by the assessment must be
addressed.

A sequential K=12 art curriculum incorporating agreed-upon goals,
objectives, and learner outcomes should be developed by every
district in order to ensure continuity and comprehensiveness in art
learning for students.

Elementary art programs should include the following components:

A time allocation of 8-10 percent of total school time (about 2

hours per week) as recommended by the Minnesota Department of
Education.

- Teaching of art objectives, as specified by the Art SELO, by a
licensed art teacher.

- Extensive inservice training in teaching art objectives for
elementary classroom teachers if a licensed art teacher is not
employed by the school.

- Integration of art into other curricular areas by the classroom
teacher.

Junior high art programs should ineclude at least one year of required

art classes as well as elective courses.

High schools should offer at least two year-long art courses, as

well as opportunities for independent study, taught by licensed art

teachers.

Art programs at all levels need to incorporate a balance of

production, knowledge about art, and critical analysis.
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7. Students must be held accountable for attaining specified learner
outcomes., They should not view art as an easy course which has no
requirements.

8. Districts should use the data and recommendations of this report to
improve the performance of art knowledge, skills, and attitudes ol
Minnesota districts. Minnesota is a leader in supporting arts
organizations in the community. There 1s no reason why our students
should not lead the nation in knowledge about art.

In conclusion, it is perhaps important to consider what the role of
art should be. In commenting on art education in schools, author Brent
Wilson observed: "I'm concerned because the visual arts are such
important sources of knowledges That is to say, art provides an
incredible range of graphic and plastic models of humanness (ideal and
otherwise) and of the world past, present, and future. The possibility
of achieving a life of the highest quality is dependent upon having
anticipated or imagined what that life might be. Art activities provide
evén the youngest students with a means for developing a private visual
model for a ‘'good life.' I'm afraid, however, that the schools have not
been very helpful in assisting students to 'read' the information
contained in works of art, nor have they provided students with the
necessary insights and skills to make their own visual models for

themselves and their worlds."
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APPENDIX I
MINNESOTA EDUCATIONAL ASSESSMENT PROGRAM
INTRODUCTION
The Minnesota Educational Assessment Program provides a means to
collect and evaluate information on student achievement over a broad
range of curriculum areas. Information which is gathered on student
performance 1s useful for curriculum analysis and in focusing and
facilitating purposeful instructional change.
The assessment program serves a number of purposes and needs. Major
purposes include:
- providing valid and reliable data on the knowledge, skills, and
attitudes of Minnesota students in various subject areas;
- providing a means to evaluate curriculum strengths and needs;
- providing a means to focus developmental activities to improve
student learning;
- measuring change in student performance over time;
- providing materials, data, and technical assistance to local
school districts engaging in curriculum evaluation through the
Local Assessment (Piggyback) Option;
- providing a relevant means for local school districts to meet
P.E.R. requirements.

INSTRUMENT DEVELOPMENT

Minnesota assessment tests are criterion-referenced. That is,
questions are developed to measure student performance relative to
specific goals and objectives considered important for Minnesota

students. To ensure that an assessment reflects current educational

_43_




goals and priorities, large numbers of Minnesota educators are involved
in the various steps of an assessment. In the initial stages, subject
specialists are brought together to identify the goals and objectives of
teaching and learning in the subject area, and this process forms the
basis for test development. Subject specialists are also integral in
establishing criteria for performance as well as interpreting data,
preparing reports, and formulating recommendations for improvement. As a
result, each assessment provides data which are based on priorities
established by Minnesota educators and which can help target and
facilitate reasoned instructional change.

In developing an assessment, the primary source for item development

is the goal statements in the Some Essential Learner Qutcomes (SELO's)

publications, developed in the Division of Instruction. Results are
essentially reported against these SELO's. The coordination of assess-
ment procedures with Division of Instruction activities provides a
systematic approach which enhances subject matter development.

Sample Selection

The sample for an assessment is selected from the following six
categories of school districts:
Category 1: Cities of the First Class - St. Paul, Minneapolis,
Duluth.
Category 2: Seven-County Metropolitan Area (Developmental Region
11), excluding districts in Category 1.
Districts not included in categories 1 and 2 with the following K-12
enrollments:
Category 3: 2,000 and Over Students.

Category 4: 1,000-1,999 Students.

...44_.




Category 5: 500-999 Students.

Category 6: 1-499 Students.

The sample size for an assessment and the random nature of the
selection process means that generalizations from the data can be made to
each district category as well as to the total population of students at
each grade level with a high degree of confidence.

Testing

Subject assessments are repeated on a four-year cycle. Minnesota
follows the National Assessment of Educational Progress (NAEP) testing
pattern which allows comparisons to be made between Minnesota and national
students. As a result, eighth grade students are tested in the fall,
fourth grade students in the winter, and eleventh grade students in the
spring.

In conducting an assessment, intact classrooms are selected for
testing. Since the purpose of the assessment is curriculum analysis
rather than the reporting of individual student performance, a random
sample of students is selected from across the state.

An audio tape with timed pauses is used for test administration.
This standardizes administration procedures and minimizes reading as a
testing variable. Paid test administrators give tests, further
standardizing test administration procedures as well as minimizing the
demands placed on school staff. Testing time for any one student is
limited to approximately 45 minutes. The following groups of students
are not included in the statewide sample:

a. E.M.R. students;

b. physically handicapped students; and

c. limited English speaking students.
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Types of Comparisons

Each assessment report provides a number of comparisons for
analysis. As each test is developed, items from the National Assessment
of Educational Progress (NAEP) are included, which allows for comparisons
between Minnesota students and their national counterparts. Performance
of students by school district category is analyzed, as is performance
relative to criteria established by subject specialists. The performance
of boys and girls is included, and, if applicable, an analysis of
performance over time.

OUTCOMES

Following an assessment, teachers and other education personnel
assist in the interpretation of results, including the development of
conclusions and recommendations.

Reports are developed and disseminated to:

a. legislators;

b. State Board of Education members;

c. newspapers and other media;

d. educators and other interested citizens; and

e. colleges and universities.

From an analysis of results, relative strengths and weaknesses in
student performance are identified. These provide a focus for a variety
of activities including the development of materials for classroom use,
the convening of statewide task forces to study problems and issues, and
workshops and other inservice activities for teachers.

Statewide subject-interest groups are invited to participate in the

various developmental and dissemination activities. In this way such
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organizations are involved in activities aimed most directly at improving
student learning.

SCHOOL DISTRICT TESTING

State assessment materials and services are made available to
Minnesota school districts to use in their own testing programs for
curriculum analysis as well as for performance comparisons with state
groups, districts of a similar size and type, and with national groups.
For many districts this "piggyback" program is cost-effective, and it
provides districts with student performance data on objectives
considered important for Minnesota students. All subjects where there

has been a statewide assessment are available for the Piggyback program.
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